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Vloga uvajalnih aktivnosti pri pouku angleščine v srednjih šolah 
Izvleček  
Medtem ko sta imeli v preteklosti glavno vlogo pri pouku tujih jezikov slovnica in besedišče, danes 
strokovnjaki za poučevanje (tujih) jezikov poudarjajo potrebo po humanističnem poučevanju 
jezikov – torej po kombiniranju intelektualne s čustveno stranjo učenja, in povezovanju 
predpisanih učnih vsebin s humanističnimi aktivnostmi, imenovanih icebreakers in warm-ups. 
Prvi omogočajo učiteljem oblikovanje tesnejših medosebnih stikov in pomagajo vzpostaviti varno 
klimo v razredu, drugi pa v učencih vzbudijo pozornost, radovednost ter motivacijo in tako olajšajo 
učenje tujega jezika.  
 
Cilj pričujočega magistrskega dela je ugotoviti, kako pogosto slovenski srednješolski učitelji 
angleščine uporabljajo zgoraj omenjeni spoznavalni in uvajalni aktivnosti, kakšne vrste uvajalnih 
aktivnosti najpogosteje uporabljajo, kako dojemajo svojo vlogo v tujejezikovni učilnici in kako po 
njihovem mnenju pozitivni ali negativni razredni odnosi vplivajo na učiteljevo uspešno poučevanje 
tujega jezika. Eden izmed ciljev je tudi ugotaviti, ali imajo srednješolski učenci raje tiste ure 
angleščine, ki se začnejo z uvajalno aktivnostjo, in, ali verjamejo, da vzpostavitev dobrega odnosa 
z učiteljem in sošolci vpliva na njihovo učenje/usvajanje tujega jezika.  
 
Na ta vprašanja smo v empiričnem delu odgovorili s pomočjo kvantitativne in kvalitativne 
raziskave. Kvalitativna strategija zbiranja podatkov je potekala v obliki opazovanja učnih ur 
angleščine, kvantitativna pa v obliki treh vprašalnikov.  Rezultati kažejo, da slovenski 
srednješolski učitelji angleščine začnejo svojo prvo uro na začetku šolskega leta v glavnem s 
predstavitvijo podrobnih informacij o poteku izobraževanja in ne s spoznavnimi aktivnostmi, in, 
da uvajalne aktivnosti uporabljajo le občasno kljub temu da se zavedajo njihovih koristi, imajo za 
njihovo pripravo dovolj časa, in, da učenci v njih uživajo. Tako učenci kot učitelji menijo, da so 
za proces učenja in poučevanja tujega jezika pomembni pozitivni medsebojni odnosi. Na podlagi 
teh rezulatov lahko trdimo, da je redna ali pogostejša uporaba spoznavalnih in uvajalnih aktivnosti 
priporočljiva, saj lahko z njimi učitelji preprečijo disciplinske težave in povečajo stopnjo 
motivacije ter sodelovanja v tujejezični učilnici.  
Ključne besede: spoznavalna aktivnost (ang. icebreaker), uvajalna aktivnost (ang. warm-up), 
humanistično poučevanje jezika, poučevanje angleščine kot tujega jezika, razredna klima, 
motivacija.  
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The Role of Warm-up Activities in Secondary School English Classes 
Abstract  
While in the past, the main foci of foreign language learning were grammar and lexis, today, 
language teaching experts give prominence to humanistic language teaching, ergo, on combining 
the intellectual with the emotional side of learning, and the prescribed subject matter with engaging 
humanistic activities, such as icebreakers and warm-ups. The former enables teachers to establish 
close interpersonal relationships and help build a safe classroom climate, while the latter ease 
learners into the foreign language by inducing attention, curiosity, and motivation to communicate 
in the target language.  
 
The aim of this MA thesis is to ascertain how often Slovenian secondary school teachers of English 
use icebreakers and warm-ups, what type of warm-ups they most frequently use, how they perceive 
their role in the foreign language classroom, and to determine their opinion on whether positive or 
negative teacher-learner relationship influences their ability to successfully teach the foreign 
language. Moreover, this study aimed to establish if learners prefer English lessons that begin with 
a warm-up activity, and whether they believe that having a good relationship with their English 
teacher and classmates influences their foreign language acquisition process. 
Quantitative and qualitative research were used to provide answers to the above-mentioned 
questions. As part of the qualitative data-gathering strategy, lesson observations were conducted, 
and, as part of the quantitative data-gathering research strategy, a survey and two questionnaires 
were created. The results indicate that Slovenian secondary school teachers of English start their 
first lesson at the start of the school year with a detailed course information instead of icebreakers, 
and that they use warm-up activities once every few weeks despite the fact that they are aware of 
their benefits, have enough time to prepare them, and that learners find them enjoyable. Both 
learners and teachers are also of the opinion that positive interpersonal relationships are important 
for the learning and teaching process. On this premise, it is recommended that teachers use 
icebreakers and warm-up activities on a regular basis to help prevent discipline problems, as well 
as to raise levels of motivation and participation in the foreign language classroom.  
Key words: icebreaker, warm-up activity, humanistic language teaching, teaching English as a 
foreign language (EFL), classroom climate, motivation.   
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1 Introduction  
 
With rates of depression, anxiety, narcissism, and suicide steadily rising among adolescents, it is 
crucial now, more than ever, for the foreign language teacher to assist in the progress of personal 
and emotional growth of learners in order to prevent negative emotions and behavior from 
disrupting the learning and teaching process. One way to achieve this is by using engaging 
humanistic activities, such as icebreakers and warm-ups, which induce curiosity, grasp attention 
and motivate learners to become active participants, increase rapport in the target language, 
establish meaningful relationships, and help build a supportive, non-threatening classroom 
climate.  
 
The aim of this MA thesis is to prove that despite their many purposes and benefits, Slovenian 
secondary school teachers of English neglect the use of icebreakers and warm-ups in the foreign 
language classroom. The research questions are: How do teachers start their first lesson of the 
school year? How often do they use warm-up activities? What type of warm-ups do they use? Are 
teachers aware of the benefits of well-prepared warm-ups? Are teachers interested in forming close 
bonds with their learners? Would learners prefer it if their English lessons began with a warm-up? 
Do learners believe that having a good relationship with their English teacher and classmates 
influences their learning process?  
Quantitative and qualitative research studies were used to provide answers to those questions. As 
part of the qualitative data-gathering strategy, lesson observations were conducted at a Slovenian 
secondary school to ascertain whether English teachers use warm-up activities as lesson openers 
and what type of warm-ups they most frequently use. As part of the quantative data-gathering 
research strategy, a survey and two questionnaires were created and conducted.  
The survey was sent to the Faculty of Arts students of English asking them about the number of 
times English teachers used warm-ups during the observational teaching practice and what type of 
warm-ups were used. The first questionnaire was handed out to 40 secondary school teachers of 
English and asking them about how they usually start their lessons and the first lesson of the school 
year, how often they use warm-ups and the type of warm-ups they use.   
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The questionnaire also aimed to establish their opinion on warm-ups, the teacher's role in the 
foreign language classroom and the importance of interpersonal classroom relationships. The 
second questionnaire was handed out to 133 learners and tried to determine whether learners are 
able to distinguish lessons that start with a warm-up from those that do not, and if they find the 
latter uninteresting. Moreover, it asked whether having positive teacher-learner and learner-learner 
relationship influences their second language acquisition.  
The literature review opens with a discussion on the ever-changing priorities in the field of 
education and introduces humanistic education, as well as the values promoted by representatives 
of humanistic language teaching. The next chapter focuses on the importance of bringing 
humanism into the foreign language classroom and presents a distinction between humanistic 
activities and everyday personalized questions, which Slovenian foreign language teachers often 
employ when trying to encourage learners to communicate in the target language. The last section 
presents reasons why it is high time to utilize humanistic activities and gives advice on how best 
to use them. Special attention is also given to various purposes and benefits of icebreakers and 
warm-ups.  
In the practical part of the thesis, hypotheses and questions that have been formulated before the 
beginning of research are introduced, and the four methods, used to collect data, are presented. 
This is followed by a discussion and an analysis of all the results gathered from lesson 
observations, surveys and the two questionnaires in the hopes of encouraging foreign language 
teachers to become better acquainted with the advantages of using icebreakers and warm-ups, so 
that they may use them on a regular basis.  
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2 Literature review  
 
2.1 Humanistic education 
 
Not so long ago the entire field of education gave prominence to the cognitive, intellectual side of 
learning, ergo, on learning by heart without necessarily understanding the subject matter. The 
teacher’s word was law and learners were considered to be mere passive recipients of knowledge. 
Consequently, “accusations have been made that schools are oppressive places governed by 
authoritarian rules, which suppress spontaneity and creativity and foster dependency and 
dehumanization” (Moskowitz 1978: 9).  
Today, due to permissive upbringing, we are facing different extremes. Teachers have barely any 
authority left, while people with no pedagogical education are quick to affirm how and what should 
be taught in schools. In Slovenia, parents are demanding less homework as well as an abolition of 
school grades, tests, and final exams because, supposedly, their children are over-stressed and their 
heads filled with trivial information.  
At least in the last two points, the fuming parents are right. The psychologist Arthur W. Combs 
(1970, as cited in Moskowitz 1978: 9) argues that: 
Teachers have long been expert in providing information […] Our major failures do not arise from 
lack of information. They come from […] our inability to help students discover the personal 
meaning of the information we so extravagantly provide them […] Our preoccupation with […] 
information […] has dehumanized our schools, alienated our youth, and produced a system 
irrelevant for most students.  
Combs (1970, in Moskowitz 1978:9) 
 
Moreover, the number of adolescents dealing with feelings of helplessness, suicide, depression, 
anxiety, and narcissism is on the rise with rates of mental illnesses being lower during World War 
II and the turbulent post-war times than they are nowadays (Twenge 2010, as cited in Gray 2011: 
449). Since immense negative emotions impact the entire learning process and learning abilities 
of today’s youth, their increase calls for the need to stimulate more positive feelings, such as self-
acceptance, self-confidence, empathy, and internal motivation in order to achieve optimal learning 
potential (Arnold 1999: 2). To put it simply, what we desperately need, yet still seem to lack in 
our education, is humanism and more concern for the affect.  
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At this point, a question that comes to mind is what is humanism and, more importantly, what kind 
of education can be regarded as humanistic. According to Underhill (1983, as cited in Stevick 
1990: 23), the terms humanistic, humane, and humanist are used in numerous ways yet their central 
meaning relates to the definition of the term humane. The latter is defined by the online Cambridge 
Dictionary (2019) as: “showing kindness, care, and sympathy towards others, especially those who 
are suffering.”  
These same values have been promoted since the growth of humanistic psychology in the 1960s 
by Moskowitz, Maslow, Stevick, Dewey, and many other representatives of humanistic or 
affective education, all of whom had a similar aim in mind – to combine the intellectual with the 
emotional side of learning and the prescribed subject matter with engaging humanistic techniques 
(Arnold 1999: 5, Moskowitz 1978: 11). The latter should relate to learners’ needs, opinions, 
feelings, experiences, dreams, and aspirations because in “any learning situation, feelings are 
always present and should be drawn upon.” (Moskowitz 1978: 14). 
The predominating concept in humanistic education is, therefore, that of caring for oneself and 
others, for the teachers to assist in the progress of personal and emotional growth of their students, 
and to build a supportive environment of mutual respect, trust, inclusiveness, and acceptance 
(Katzenmeyer and Moller 2009: 166). This type of education functions as middle ground, placing 
the teacher back in to the position of authority yet promotes learner-centredness, ergo, emphasizing 
the need for acknowledging the learner’s voice and emotions.  
 
2.2 Bringing humanism into the foreign language classroom  
 
Over the years, professionals in various areas of expertise, such as philosophers, educational 
psychologists, teachers and other second and foreign language specialists have developed a 
countless number of different methods, approaches, and techniques that, even today, strongly 
impact not only the curriculum but also the way foreign languages are taught. While in the past, 
focus was placed on grammar and lexis or, as Arnold (1999: 6) states “the what over the how,” 
today, theoretical linguistics gives prominence to humanistic and communicative models of 
language teaching (ibid.).  
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In Slovenia, where English is considered to be the main obligatory foreign language and is, 
consequently, taught in all primary and secondary schools, some of its teachers have already 
recognized the importance of making foreign language teaching more personally relevant. Based 
on the information gathered from lesson observations and personal experience as a foreign 
language learner, Slovenian teachers of English often use personalized questions in order to 
encourage communication in the target language. 
While personalizing the prescribed content is important and, according to Moskowitz (1978: 15), 
humanistic in its approach, such questions, however, are not to be regarded as a humanistic 
activity. The reason for this is that humanistic education goes beyond asking superficial questions 
as “Do you live in a house or a flat?” or “What is your favourite song?” Instead, it also gives 
prominence to affective questions like “What does your home mean to you?” or “How does your 
favourite song make you feel?” and “Why does it make you feel sad, happy, etc.?” (ibid.)  
Only when the teacher provides content or asks questions that are meaningful to students and 
allows them to share what is important to them, a personal interaction can take place in the foreign 
language classroom. Such are questions that can be regarded as humanistic because they delve 
deeper and bring about not only motivation to communicate in the target language but also the 
emotional growth of learners (ibid.: 16).  
Such growth is especially important because the “language acquisition process is strongly 
influenced by individual personality traits residing within the learner. The way we feel about 
ourselves and our capabilities can either facilitate or impede our learning […]” (Arnold 1999: 8). 
Some factors that can negatively hinder the learning process, especially in adolescents, are anxiety, 
inhibition or fear of making mistakes, low self-esteem, and lack of motivation (ibid.).   
Among those, anxiety seems to be the most common with Horowitz (2012: 10) pointing out that 
as many as one third of pupils feel moderately to strongly anxious about learning a foreign 
language and that those dealing with higher anxiety levels achieve poorer results due to more often 
resorting to the use of the mother tongue instead of the target language. The reason for this is that 
teenagers often worry that they will be ridiculed, misunderstood, disliked, or rejected by their 
fellow classmates, while some suffer from performance anxiety (Arnold 1999: 8). The latter stems 
from self-doubt and fear of failure that may, in turn, produce poor achievements. This again leads 
to a vicious cycle of increased uneasiness and deficient academic results. (ibid.: 9).   
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2.3 Humanistic activities  
 
Whether we like it or not, all human beings, and teachers even more so, possess the ability to 
influence students’ feelings and can, with a single sentence, make them feel better or worse 
(Moskowitz 1978: 19). Moreover, Arthur Jersild (1952, as cited in Moskowitz 1978: 19) points 
out that “every teacher is […] a psychologist. Everything he does, says, or teaches has […] a 
psychological impact […] He is the central figure in countless situations which can help a learner 
to realize and accept himself or which may bring humiliation, shame, rejection, or self-
disparagement.”  
With stress levels, medicinal therapies, suicide, anxiety, and depression rates on the rise among 
adolescents, it is crucial now, more than ever, for the foreign language teacher to surpass his 
position as mediator of knowledge and take on an additional, albeit by some unwanted, role of a 
psychologist and counsellor in order to provide guidance and support as well as to teach learners 
certain social skills (Prentis et al., 2014: 97). The latter are especially important because for 
students 
school is primarily a social place. Learning is, for most, secondary. The majority of […] students 
view school as either a time to connect with their friends or a social battlefield they need to survive 
each day […] Providing skills to help them navigate these battles will ease their stress and bring 
them back to learning. 
(ibid.: 98) 
 
To prevent the rise of negative emotions and to nullify their damaging impact on the learning 
process, the representatives of humanistic language teaching recommend using humanistic 
activities that will focus on nourishing positive feelings and thus allow “young people to develop 
[…] flexibility of mind that will enable them to adapt to new circumstances and recognize new 
opportunities, and that will encourage creative […] thinking, boldness in application, and ability 
to function autonomously” (Rivers 1983, as cited in Stevick 1990: 28).   
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However, for humanistic activities to work, the teacher must first undertake the task of careful 
planning and preparation in order to understand the aims of such exercises, to entwine them with 
the prescribed foreign language content, and to successfully navigate the students through the 
assignments before them (Moskowitz 1978: 24). More importantly, the teacher must not expect 
only the learners to share their personal thoughts and opinions, but has to be willing to get involved 
in the activities him/herself (ibid.).  
Secondly, although the teacher should resort to using low-risk activities with themes that are not 
too intimate and personal, but entertaining and thought-provoking (ibid.: 27), it should be 
understood that not all learners will want to participate in every activity. Whenever certain topics 
prove too sensitive for the students to discuss, they are to be allowed not to respond if they do not 
feel up to sharing their thoughts or experiences with the class. Nonetheless, if students do not wish 
to participate due to unwillingness to communicate in the target language, they should be offered 
help and not be permitted to pass (ibid.: 29).   
Lastly, the teacher should explain the purpose of each activity and set some ground behaviour rules 
for the students to follow so as to maintain order and establish a non-threatening atmosphere in 
which everyone will be happy to participate and share their thoughts, experiences, opinions, and 
dreams (ibid.: 31). An important rule that was already mentioned is the right to pass, evoked when 
one does not feel comfortable to contribute. On the other hand, when learners want to participate, 
it is equally necessary to ensure that everyone gets the chance to speak their mind and that they do 
not get mocked when doing so (ibid.: 32).   
If one finds himself at a loss as to which exercise to use, several hundred humanistic activities can 
nowadays be found on the internet and in various humanistic textbooks to help foreign language 
teachers reduce the feelings of anxiety and stress and to enhance the socio-emotional growth of 
their learners, as well as the willingness to communicate in the target language.  
Moskowitz alone, for example, provides a hundred different humanistic exercises in her book 
called Caring and Sharing in the Foreign Language Class (Moskowitz 1978). For the purpose of 
this thesis, only the use of icebreakers and warm-up activities as lesson openers in secondary 
school English Language Teaching (from now on ELT) will be discussed in more detail in the 
following chapters.  
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2.3.1 Icebreakers  
 
Up to now, we have already established that human beings are not only thinking creatures, but 
emotional ones as well. No matter how much we might sometimes try to, it is often hard to supress 
genuine feelings in our everyday life. That is why the power and effect of emotions should not be 
neglected in school, but recognized and used to the advantage of learners. Moreover, every person 
has a unique personality and, consequently, it is safe to assume that these will come to light in 
every class which will, in turn, also have a unique personality of its own.  
That is why it is of consequence how teachers start their first few lessons. According to Zastrow 
(2009: 23), during those sessions certain norms of behaviour are enacted – namely, whether the 
teacher decides to promote a norm of silence or a norm of talking. He argues that “if a norm of 
“silence” is established, the instructor generally ends up doing practically all the talking. Such a 
classroom becomes a “chore” for the instructor and also for the students” (ibid.).  
An effective way to promote communication in the ELT classroom is, for example, by using 
icebreakers. As the name suggests, the term icebreaker derives from the idiomatic expression to 
break the ice and has many different yet similar definitions. The online Cambridge Dictionary 
(2019) defines it as “a game, joke, or story that makes people who do not know each other feel 
more comfortable together.” According to Frank and Rinvolucri (1991, as cited in Dörnyei and 
Murphey 2003: 30), icebreakers are exercises that allow people to get to know one another by 
learning each other’s names and becoming more aware of each other as people.  
Rose Senior (2006: 87) denotes that icebreakers are “socially driven speaking tasks that require 
students to interact with a range of class members in a variety of ways,” while Forbess-Greene 
(n.d. as cited in Preziosi 1999: 1) describes them as “tools that enable the group leader to foster 
interaction, stimulate creative thinking, challenge basic assumptions, illustrate new concepts, and 
introduce specific materials.” 
Icebreakers, therefore, do not directly relate to the subject matter, but are most often used in the 
form of getting-to-know-each-other activities, introduction games, and awareness exercises either 
at the beginning of school year, if a new student joins the class, or whenever anxiety, frustration, 
anger, stress, and reluctance to communicate are present in the classroom (ibid.).  
  15 
 
Ehrman and Dörnyei (1998, as cited in Dörnyei and Murphey 2003: 30) provide guidelines as to 
what makes good and bad icebreakers. They state that icebreakers are useful only when they help 
students learn each other’s names, ensure that everyone talks to everybody else, involve learners 
in sharing personal information, promote cooperation, involve humour, move people around in the 
classroom, and include various learning formats – such as individual, group and pair work (ibid.). 
However, effective icebreakers should not make students feel uncomfortable and embarrassed by, 
for example, forcing learners to contribute intimate thoughts they do not want feel like sharing, 
putting them in the spotlight or ensuing unwarranted physical contact (ibid.).  
 
2.3.2 Benefits of using icebreakers in ELT 
 
Looking back on my first English lesson, our teacher asked each of us to stand up and introduce 
ourselves so that we may all get to know each other better. It was a really awkward moment 
because there we all were, standing in a room full of strangers, some struggling with the target 
language, some were preoccupied with using proper grammar, others being too embarrassed to 
speak, while I was nervously standing at the back, my head blank while thinking “oh my God, who 
am I ?!”  
Such uncomfortable and nerve-wrecking moments can easily be avoided with the help of various 
introduction games and activities. These, if well chosen, help students to relax as well as stimulate 
them to smile, laugh, and move around the classroom. When learners are given the chance to 
introduce themselves in such a fun, stress-free way and are allowed to see their classmates move, 
hear them speak, and are encouraged to converse with one another, they are consciously and 
unconsciously able to get to know each other better (Frank and Rinvolucri 1991, as cited in 
Dörnyei and Murphey 2003: 30).   
 
Furthermore, because icebreakers are not intended to be intellectually challenging and are never 
part of the formal assessment process, they embolden all learners, even the weaker, fearful, 
nervous, quiet, reserved, and introverted ones, to open up and fully participate in the activities 
(Prentis et al., 2014: 98). In doing so, the stress of having to perform well in the academic 
environment, at least temporarily, decreases because fear of making mistakes gives way to the 
desire of being “part of the pack,” a notion, which is extremely important to adolescents (ibid.). 
  16 
 
 
Prentis (2014: 98) also states that icebreakers “demand connection and more clearly define the 
sense of self.” By using them in the first few weeks or at least during the very first English lesson, 
students become more personally involved and, with anxiety levels diminished, they are able to 
form close learner-learner relationships. These are vital due to the fact that in comparison to 
younger children or adults, teenagers feel a much greater need to be liked, wanted, and accepted 
by their peers.  
 
Through the process of sharing personal information, icebreakers enable teenagers to temporarily 
forgo their typical student role and bring about a feeling of “old acquaintances who have shared 
common experiences” (Dörnyei and Murphey 2003: 30). What is more, they help bring about 
certain life skills and qualities, which help learners to succeed later on in life. These are, for 
example, courage, ambition, empathy, patience, cooperation, honesty, and effort (Frank 2004: 37).  
 
This particular humanistic activity is not only beneficial for establishing trusting and supportive 
relationships between learners, but also brings about strong teacher-learner connectivity. The 
reason for this is that icebreakers not only set up a platform for students to speak their mind but 
encourage teachers to join in and share their own feelings and experiences. By revealing a part of 
who they are, teachers allow their students to get to know them better and show that they are real 
people with their own dreams, hopes, and experiences (Cloninger 2008, as cited in Owusu-Ansah 
and Kyei-Blankson 2016: 6). 
 
Icebreakers, therefore, make possible for teachers to interact with their students on a more personal 
level by showing them their human side. This is important is because even though learners 
appreciate teachers who are knowledgeable, what they value and respect even more, are those 
teachers, who take time to establish a connection, show genuine care, offer encouragement when 
needed, and put effort in establishing meaningful relationships regardless of the formal academic 
environment (Garza 2009, as cited in cited in Owusu-Ansah and Kyei-Blankson 2016: 2).  
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On the other hand, icebreakers do not only bring about personal development but also enable 
teachers to promote meaningful communication in the target language amongst their students. 
Because there are no right or wrong answers, learners are emboldened and encouraged to become 
active participants, who are allowed to take initiative in the first, as well as, in the following 
lectures. Consequently, the teacher puts more focus on the students, and, in turn, is able to observe 
them and learn of their strengths, weaknesses, expectations, and goals in a fast, yet entertaining, 
manner. All this gathered information can then help the teacher to revamp and adjust future lessons 
and, what is even more vital, improve his way of teaching.  
Additionally, Messurier and Parker state that icebreakers, as socially-connecting games, help 
build group unity and social cohesion between students, [and] have the capacity to positively switch 
the emotional climate of the classroom […] Equally, they are perfect to repair the emotional fallout 
in the class following an unpleasant incident. As the student returns to a classroom that feels lighter, 
welcoming, and a good place to be, they are more likely to feel included rather than perceiving 
resentment because they have returned. 
(Messurier and Parker 2015: 8) 
 
By allowing students to step out of their comfort zones and by establishing close interpersonal 
relationships, icebreakers affect the general mood and atmosphere of the foreign language 
classroom and help to create a warm, accepting, safe, supporting, and non-threatening classroom 
climate (Moskowitz 1978: 24). Forging such a strong emotional connection to the classroom has 
proven beneficial for several reasons.  
For example, studies have shown that building a positive classroom climate affects academic 
achievements of students both in Europe (Muijs and Reynolds 1999, Mortimore et al. 1988, as 
cited in Muijs and Reynolds 2005: 107) and in the USA (Brophy and Good 1986, Rosenshine 
1997, as cited in Muijs and Reynolds 2005: 107). What is more, classroom climate also impacts 
the students’ self-esteem, participation in the classroom, their democratic values, and levels of 
aggression (Muijs and Reynolds 2005: 107). Whether Slovenian secondary school teachers of 
English use icebreakers at the beginning of school year will be put to the test in Chapter 4.4.  
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2.3.3 Warm-up activities   
 
Even though icebreakers help to familiarize learners and create a safe classroom climate, at the 
end of the day, secondary school teachers are still left to deal with a classroom full of hormonal 
teenagers. Some are sitting at their desks half asleep, others are bored or distracted by their mobile 
phones, girls may be preoccupied with the latest fashion trends, while boys want to impress their 
fellow classmates by playing the class clown.  
Generalizations and stereotypes aside, it is a fact that between the ages of thirteen and nineteen, 
adolescents are undergoing dramatic physical, psychological, and social changes. Their emotions 
are all over the place and, as had already been mentioned, their levels of anxiety and egocentricity 
are high. Many teenagers are also moody and feel like nobody understands them, while some suffer 
from sleep deprivation, lack of motivation, and a sense of purpose (Lewis 2007: 7).  
To prevent such negative behaviour and gloomy feelings from disrupting their foreign language 
acquisition as well as the entire teaching and learning process, it is important that the teacher does 
not dive directly into the main topic of the lesson, but takes some time to ease students into the 
target language mode and prepare them for what is to come. This can be achieved by starting the 
lesson with a five-to-ten-minute-long opening activity, known as a warm-up.  
The latter does not enable learners to get to know each other better and is not intended to repair 
any emotional fallouts between learners because, as opposed to icebreakers, warm-up activities 
directly relate to the content and subject matter of the lesson. Velandia (2008: 11) describes them 
as zealous, suggestive, and enthusiastic exercises, which are meant to be short, simple, fun, 
interesting and low-risk so as to break the monotony of the learning process (ibid.).  
Moreover, Dixon (2016: 41) refers to warm-ups as “attention getters” and points out that their aim 
is to attract the attention of students in order to help them push aside or move past distressing 
thoughts. By grasping their attention, such activities provide stimulation at the beginning of the 
lesson, induce learner’s curiosity, and allows them to focus on whatever activities will follow the 
warm-up phase, encourage them to participate and communicate in the target language, and, as a 
result, help start a discussion or elicit predictions as to the lesson content (ibid.).  
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Kay (1995, as cited in Velandia 2008: 11) also points out that several different types of enjoyable 
warm-ups exist, which are used to enhance one, or more, of the four skills. For example, listening 
to familiar or popular songs and chants with the help of electronic media devices will help improve 
the listening skill, writing about personal experiences and inventing stories or fairy tales will 
enhance the writing skill, reading those aloud in turn boosts the reading and the speaking skill. 
What is more, a short lesson opener may also involve physical movement, such as walking, 
dancing, jumping or standing up so as to achieve better concentration of learners (ibid.).  
 
2.3.4 Benefits of using Warm-ups in ELT 
 
Like icebreakers, warm-up activities have many benefits and can be used to accomplish a great 
variety of purposes. Chik (2003, as cited in Celce-murcia 2001: 350), for example, states that 
warm-ups allow students to smoothly transition from the outside world, in which they are 
constantly surrounded by their mother tongue, to that of the foreign language classroom. Albernaz 
(2015) also points out that this “switch” between languages that occurs when using a warm-up 
activity is especially important because it will “unconsciously tell your students’ brain that another 
language must be not only spoken, but also thought in.”  
The activity, albeit being no more than ten minutes long, therefore allows learners to start thinking 
in the foreign language. Although the human brain is able to make the language shift on its own 
with help of the given context, it is better if the shift occurs during the warm-up phase rather than 
in the middle of the lesson (ibid.).  
Moreover, because “latecomers are a fact of classroom life” (Chik 2003, as cited in Celce-murcia 
2001: 350), a warm-up activity ensures that the latecomer does not miss, or in any way disrupts, 
the main and more “serious” part of the lesson (ibid.). Since a warm-up activity is to be related to 
the central topic of the lecture, this lesson opener gives students a hint of what is to be taught, 
enables them to relax and focus their mind on the lesson ahead (ibid.).   
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Dixon (2016: 41), on the other hand, not only recognizes that a well-prepared warm-up activity is 
an effective tool for introducing new information by giving students a broader view of the topic, 
but states that such activities can be used as a means of revision. The reason for this is that warm-
up activities help learners to remember what they have already learned by tapping into the 
knowledge acquired in previous lessons and then enable them to transfer the background 
knowledge to new topics and content.  
That is why, according to Dixon, the term warm-up corelates to the idiomatic expression to prime 
the pump. He points out that 
this expression, which means “to stimulate growth by providing a small catalyst,” comes from the 
old fashioned (sic) approach of pumping water from a dry well pump. Water will often not come 
out of a well pump that is dry, so often a small amount of water is placed in the pump so that it 
stimulates the pump and provides enough lubrication for the pump to begin drawing water. In a 
similar way, a warm up is a small activity that “primes the pump.” In other words, a little activity, 
(like a little water), activates background knowledge, intrigues students, and gives students access 
to all that they know (the well).  
(Dixon 2016: 41, 42) 
Tapping into the background knowledge encourages all learners to participate, which leads to 
students not only becoming more open to the obtained information but also to the target language 
itself due to the fact that they are more likely to take risks when speaking and be less afraid of 
making mistakes (Albernaz 2015). In order to achieve this, warm-up activities should not be made 
too demanding so as not to put of weaker or more anxious students from cooperating. A writing 
activity is likewise not advisable because it does not encourage communication but instead leads 
to a “quiet class session in which you have to prod and push the students to volunteer examples or 
simple answers” (Cotter n.d.).  
Fun and personalized speaking activities with a clear aim and purpose, contrarily, produce 
energized and much more motivated students, who are willing to use the target language so that 
they are better able to express their ideas and opinions (Moskowitz 1978: 4). This, in turn, as in 
the case of icebreakers, leads to a cooperative, friendly, relaxed, and non-threatening classroom 
environment. Unfortunately, “when students talk about what they want to and are interested and 
attentive, teachers often feel they are off the subject and must get back to content” (ibid.: 8). 
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Despite their many benefits and purposes “many teachers, pressed to an often overwhelming (sic) 
number of curricular objectives, opt to forgo this stage of the lesson in favour of “getting down to 
business” and covering the material or objectives mandated in the curriculum” (Celce-murcia 
2001: 350). The hypothesis that assumes that this is true also for Slovenian secondary school 
teachers of English will be put to the test and discussed in Chapters 4.1, 4.2 and 4.4.  
 
3 Design and methodology  
 
Quantative and qualitative research were used to confirm or refute the hypotheses and answer a 
question regarding the use of icebreakers and warm-up activities among Slovenian secondary 
school teachers of English. The hypotheses and question, which had been formed before the 
beginning of research, go as follows: 
H1: Secondary school teachers start their first lesson of the school year with giving a detailed 
course information, instead of taking the time to create a positive classroom climate with the 
help of icebreakers.  
H2: Secondary school teachers are aware of the importance and benefits of a well-prepared 
warm-up activity. 
H3: Despite acknowledging that a good warm-up activity can improve the whole lesson, 
secondary school teachers rarely use them. 
H4: While secondary school teachers are interested in forming close bonds with their learners, 
they primarily see themselves as mediators of knowledge not as mentors or counselors. 
Q1: What type of warm-up activities do secondary school teachers most frequently use? 
As part of the qualitative data-gathering strategy, lesson observations were conducted in order to 
determine whether Slovenian secondary school English teachers neglect warm-up activities when 
starting their lessons and to establish the type of warm-up activities they most frequently use (H3, 
Q1). Moreover, as part of the quantative data-gathering research strategy, a survey and two 
questionnaires were created. The former was distribured among Faculty of Arts students of English 
in order to accumulate further data relevant to the above mentioned hypothesis and question. 
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After the lesson observations had been concluded and the data from the surveys had been gathered, 
a questionnaire was handed out to forty secondary school English teachers. The questionnaire 
should not only provide a better insight of the most frequent ways the interviewees begin their 
English lessons (H1, H3), the types of lesson openers they most frequently use (Q1), their view on 
the importance of warm-up activities and the number of times they apply them in practice (H2, 
H3), but also of their outlook on the teacher's role in the ESL classroom and on the significance of 
forming close teacher-learner relationships (H4).   
Furthermore, immediately after the lessons had been observed, learners were asked to fill in a 
questionnaire. The latter should answer the following questions and confirm or refute the 
hypothesis: 
H5: Learners would prefer it if their English lessons began with a warm-up activity and consider 
those that do not boring. 
Q2: Do learners believe that having a good relationship with their English teacher is important 
for their second language acquisition? 
Q3: Do learners believe that having a good relationship with their fellow classmates is important 
for their second language acquisition? 
The implementation of all methods is discussed in more detail in the following subchapters.  
 
3.1 Lesson observations  
 
Lesson observations were carried out at Celje School of Economics, with the permission of the 
headmistress and the consent of four teachers of English, all of whom were contacted via email. 
The latter served as a means of determining when the observations would take place. Upon 
agreement, the observations began in March 2018 and ended in two months time, during which 
period 24 lessons were witnessed. The aim of the observations was to establish whether Slovenian 
secondary school teachers of English use warm-up activities on a regular basis.  
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To avoid any adjustments being made to their usual teaching styles or procedures, the teachers 
were only given the bare minumum of information as to the reason the research needed to be 
conducted. Consequently, in order to make certain that the aims of the observations would remain 
hidden, an entire lesson was witnessed despite only noting whether the teacher had used a warm-
up activity in the first five or ten minutes of their lecture, and if they had, the type of activity which 
had been used.  
Due to the headmistress, the teachers, and the learners not being aware of the precise nature of the 
observations or of the hypotheses made, the data gathered is accurate, reliable and hasn't been 
intentionally altered in any way. The overall results can be found in chapter 4.1. 
 
3.2 Surveys 
 
Prior to the lesson obsevations being conducted, an online survey was created in December 2017 
with the help of a free online survey software and questionnaire tool, called Survey Nuts 
(surveynuts.com). The survey was posted to three private Facebook social groups named 
Anglistika-FFUL, Anglisti 2015/2016 and Anglisti – (new) study group, which were created and 
are still in use by current, as well as former, Faculty of Arts English students. The survey was 
addressed to those members, who have already completed their teaching practice and observation 
hours at any Slovenian secondary school.  
Since a long list of detailed questions was bound to deter the target audience from completing the 
survey, the latter was kept short and simple. It began with a brief general introduction, followed 
by three questions regarding: 
 
1. the number of lessons observed during the teaching practice  
2. the number of lessons that began with a warm-up activity 
3. the types of warm-up activities most frequently used. 
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An identical survey (see Appendix 1) was also distributed in written form and handed out to those 
students of English, who were at that time enrolled in the pedagogical study programme at the 
Faculty of Arts and were about to start their teaching practice in year 2018. The data from the 
online and written surveys was counted, combined and presented in two Word file tables. The 
overall results are presented and discussed in chapter 4.2.  
 
3.3 Student questionnaire 
 
Immediately after the lesson observations had been concluded, a paper-based questionnaire (see 
Appendix 2) was distributed to the learners at Celje School of Economics. However, the 
questionnaire was never handed out to the same class twice. This was done in order to avoid the 
needless duplication of answers and to ensure credibility, as well as validity, of the gathered data.  
Since the Celje School of Economics is attended by learners from the entire Styria region with 
different rural, suburban, and urban areas, the questionnaire should provide data representitive of 
Slovenian secondary school students as a whole. The learners, who anonymously completed the 
questionnaire, belong to four different age groups, with one class in the first year, two classes in 
the second year, two classes in the third year and one class in the final year of studies.  
All in all, 133 questionnaires were distributed and received back. The results were compiled in a 
Word file, counted and arranged in tables, as well as converted into percentages and presented in 
pie charts. They can be found in chapter 4.3.  
 
3.4 Teacher questionnaire  
 
After the lesson observations had been conducted and data from the observations, surveys, and 
student questionnaires had been assembled, another paper-based questionnaire was designed. This 
questionnaire (see Appendix 3) was handed out to English teachers of six secondary schools, all 
of which are located in Celje. On account of Celje being the third largest town in Slovenia, its 
secondary school English teachers should be representative of Slovenian secondary school English 
teachers as a whole.  
  
  25 
 
The questionnaire consisted of four multiple-choice questions regarding: 
1. how secondary school teachers start their everyday lessons 
2. how secondary school teachers start the first lesson of the school year 
3. how often secondary school teachers use icebreakers and warm-up activities  
4. which warm-up activities they most frequently use. 
 
The multiple-choice questions were followed by five statements, the aim of which was to ascertain 
whether the teachers agree or disagree that: 
1. a good warm-up activity can improve the whole lesson 
2. they do not have time to prepare warm-up activities due to an already packed schedule 
3. they do not have to know their students (their interests or preferences) in order to 
successfully teach them a foreign language 
4. they do not have to like their students in order to successfully teach them a foreign language 
5. they are primarily mediators of knowledge and not mentors or counselors. 
The teachers anonymously completed the questionnaire in May 2018 and 40 questionnaires were 
received back. As in the case of student questionnaires, the results were compiled in a Word file, 
counted, arranged, and presented in tables, then converted into procenteges and showed in pie 
charts. The full analysis can be found in chapter 4.4.  
 
4 Results and discussion  
 
4.1 Lesson observations  
 
As already mentioned, 24 lesson observations were conducted at Celje School of Economics (CSE) 
in order to determine whether secondary school teachers of English use warm-up activities in the 
ELT classroom and to establish the type of warm-up activities they most frequently use. The results 
are presented in two separate tables, the first one pertaining to the number of lessons, which started 
with a warm-up activity (see Table 1), and the second one to the type of warm-up activities used 
(see Table 2).   
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Number of lessons observed 
(CSE) 
Lessons started with a warm-up 
(CSE) 
24 8 
 
Table 1: Lessons started with a warm-up (CSE) 
 
The conclusion one can draw upon seeing the results gathered in Table 1 is that secondary school 
teachers of English at Celje School of Economics do not use warm-up activities as teaching and 
learning tools on a regular basis. This conclusion can be further affirmed by the fact that all eight 
lessons, which began with a lesson opener, were conducted by the same teacher while the others 
did not use any warm-up activities during the time of the observations.  
 
Types of warm-ups used 
(CSE) 
Song 
Video clip 
Provocative statement 
Object observation  
Guessing game  
Online Quiz  
Writing activity 
Word Association game 
 
Table 2: Types of warm-ups used (CSE) 
 
As can be seen in Table 2, several types of warm-ups were utilized by the teacher, who used the 
activities for different purposes. For example, the song Vincent by Don McLean was used to calm 
down the energized and talkative first year students, who were instructed to keep their eyes (and 
mouth) closed. That same song was then played again and applied as a brainstorming activity 
during which the learners had to write down any associations that came to mind on a piece of 
paper. The song lyrics and the associations were later used as a smooth transition into a new topic, 
Arts. 
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Similarly, in a class of second year students, a provocative statement »Money may not buy 
happiness, but I'd rather cry in a Ferrari than on the bus.« was used to encourage learners to 
express their opinions and to discuss the topic of money, while an iconic video clip of Marilyn 
Monroe singing happy birthday to President Kennedy was used in a class of third year students to 
encourage them to use conjunctions and form sentences such as »She is said to be ...« or »People 
say that she was ...« as well as to discuss the topic of celebrities.   
Since none of the warm-up activities, which are listed in Table 2, seemed to be predominant, I 
have contacted the teacher after all the lesson observations had been completed and asked her 
about the warm-up activities she most frequently uses. According to her, the most popular of all 
lesson openers among her upper-intermediate students is the online multiple-choice quiz called 
Kahoot (Kahoot.com), which allows learners to view not only their own results but also the results 
of their fellow classmates. The latter is, therefore, often used in more competitive and confident 
classes because it functions as a good extrinsic motivator among those who learn more in order to 
achieve better results than their classmates.  
 
On the whole, the teacher claims to most frequently use songs and video clips as lesson starters. 
She sees these warm-up activities as the best tool for preventing discipline problems due to the 
fact that they create an immediate, yet non-frightening immersion, into the foreign language. 
Furthermore, they allow the language to be reinforced in a natural context, help with concentration 
and vocabulary acquisition, encourage the learners to communicate, express their feelings and 
opinions, and are useful when introducing a new topic.  
 
4.2. Online and written surveys 
 
In order to accumulate further data on the frequency of warm-up activities used among Slovenian 
secondary school teachers of English, the online and written survey were distributed among the 
Faculty of Arts English students (FAS), who had over sought lessons at various Slovenian 
secondary schools. The results of their lesson observations are again shown in two tables. The first 
one pertains to the number of lessons, which started with a warm-up activity (see Table 3), and the 
second one to the type of warm-up activities most frequently used (see Table 4).   
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Number of lessons observed 
(FAS) 
Lessons starting with a warm-up 
(FAS) 
8 2 
9 7 
24 3 
18 9 
8 / 
8 5 
20 12 
80 25 
5 1 
9 / 
12 2 
6 2 
6 / 
4 / 
 217 68 
 
Table 3: Lessons starting with a warm-up (FAS) 
 
The surveys were completed by fourteen students, who had, altogether, observed 217 English 
lessons. Of those, 68 lessons began with some kind of a warm-up activity. The answers, shown in 
Table 3, therefore, have one obvious point in common. No matter whether the students had 
observed 4 or 80 English lessons, the number of those beginning with a warm-up activity was 
always far below average.  
The above mentioned results, combined with those gathered from the lesson observations 
conducted at Celje School of Economics, amass to 241 lesson observations. Of those, merely 76 
lessons began with a warm-up activity. The conclusion one can draw from these numbers is that 
Slovenian secondary school teachers of English do not often use warm-up activities in the ELT 
classroom, despite their many advantages and benefits correlating to the classroom climate, 
motivation, discipline, as well as positive teacher-learner and learner-learner relations.   
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Types of warm-ups used 
(FAS) 
Song/ music video clip 
Speaking game  
Reading game   
Writing activity 
 
Table 4: Types of warm-ups used (FAS) 
 
At Celje School of Economics, the type of warm-up used was noted for each and every lesson 
which began with an opening activity. The Faculty of Arts English students, however, were not 
required to provide the same information. For the sake of brevity and clarity, the students were 
only asked which warm-up activitiy was mostly frequently used during the period of their lesson 
observations. Of 14 students, 8 stated that the prevalant warm-up activity used was a song or a 
music video clip, 4 estimated that it was some sort of a speaking game, while the other 2 students 
noted it was a reading game and a writing activity.  
Based on the results gathered from the lesson observations and the surveys, a conclusion can be 
made that Slovenian secondary school teachers most frequently use songs or video clips as warm-
up activities to begin their English lessons. This statement can also be confirmed by the results of 
the teacher questionnaire in chapter 4.4 (see Tables 20 and 21). 
 
4.3 Student questionnaire  
 
The student questionnaire was comprised of one open-ended question and four yes/no statements. 
The acquired data is presented in five tables that show the number of learners who chose a 
particular answer, with each class in a separate column and with the last column representing the 
overall results. Each table is also followed by a pie chart that shows the percentage of participants 
who chose a particular answer, regardless of year.   
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The open-ended question goes as follows: How/With which activity did your lesson begin?  The 
aim of the question was to establish how well the students remembered the beginning of their 45-
minute English lessons and whether they were able to recognize a warm-up activitiy when one had 
been used. Despite the fact that 133 students completed the questionnaire, the question received 
merely eight different answers, unnsurprisingly, the most common of them being the attendance 
check and small talk (see Tables 5 and 6).  
 
 
 
  
Table 5: Activity, with which lesson began 
Answers Class 1x Class 2x Class 2y Class 3x Class 3y Class 4x Sum 
Attendance 14 4 3 / 16 / 37 
Revision / 6 2 / / 4 12 
Small talk 3 2 4 1 9 1 20 
Exercise 7  / 3  / 1 11 
Explanation /  11 / 4 / 7 
Video clip / / / 13 / / 13 
Online quiz / / / / / 18 18 
No answer 4 1 2 / / / 7 
Table 6: Activity, with which lesson began (%) 
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As shown in the tables above, only 7 students (5% of all participants) did not remember how their 
English lesson started, the majority of them being in their first year of studies. A particularly 
interesting result can be seen for class 3x, in which the lesson began with two warm-up activities 
– a video clip and object observation. Despite the fact that two warm-ups were used, the students 
noted only one. Here an assumption can be made that the participants did not list the second activity 
due to the fact that the question did only ask about the very first one or that a video clip regarding 
the Lonely planet magazine simply grasped their attention more than the observations of the actual 
Lonely planet books.  
The students of class 3x provided various answers, ranging from a simple, and most common, 
video clip or Lonely planet video while some provided a more detailed description of the activity, 
such as: “The lesson began with a Lonely planet video clip, which showed…”  Regardless of the 
manner in which they expressed themselves, 13 of 17 students registered that their lesson began 
somewhat differently, that is with a warm-up activity, while 3 of them regarded it as a form of 
exercise. Similarly, 18 of 24 participants in class 4x noted that their lesson began with an online 
quiz Kahoot, which served as an introduction to the larger revision of George Orwell's Animal 
Farm.  
Bearing in mind that secondary school students are too young to be aware of the existence and 
purpose of icebreakers and warm-ups, students of both, class 3x and 4x, were nevertheless able to 
perceive that their English lecture began with some sort of an engaging activity, which grasped 
their attention and stayed with them until the end of the lesson.  
On the other hand, in classes 1x, 2x, 2y and 3y, where a warm-up activity had not been used, the 
answers of learners were modest, scattered, or uninformative, such as: being late, chat, revision, 
theory must. Furthermore, the answer concerning the explanation of grammar rules for the modal 
verb must, is incorrect because the teacher began his lesson with an oral revision of the modal 
verbs can, may, should and ought to. It is clear from the results, however, that only 2 of 22 students 
in year 2y remembered the revision, while the majority of learners stated that the lesson started 
with the explanation of new grammar rules.  
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Based on the results, a conclusion can be made that secondary school learners, despite not having 
any prior didactic knowledge, are able to recognize a warm-up activity when one has been used 
and that a lesson opener has a significant impact on their ability to remember the start of their 
English lessons and the subject matter at hand.  
The open-ended question was then followed by four yes/no statements. The first statement, the 
intent of which was to determine whether the students found the beginning of their lessons 
interesting or not, goes as follows: The start of the lesson was interesting and grasped my attention. 
As can be seen in the tables below, 52 of 133 learners, or 61% of all participants, claimed that the 
start of their lesson was not interesting (see Tables 7 and 8). Moreover, one can also assume that 
this number would be even higher if it were not for the answers of students from class 3x and year 
4x. 
 
 
Table 7: Do students find lessons interesting? 
 
 
Table 8: Do students find lessons interesting? (%) 
 
  
 Year 1 Year 2x Year 2y Year 3x Year 3y Year 4 Sum 
Yes 5 2 2 16 3 24 52 
No 23 11 20 1 26 / 81 
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Unsurprisingly, the results prove that warm-up activities are a significant factor in grasping the 
learners' attention and interest. As already mentioned, when the questionnaires were distribured, 
lesson openers, in the form of a video clip and an online quiz, were only used with students of 
class 3x and 4x. In the former, 16 out of 17 participants, and in the latter, all 24 participants were 
of the opinion that their English lesson was interesting while the same cannot be said for the 
students of class 1x, 2x, 2y and 3y. In those classes, where a warm-up activity had not been used, 
the bulk of learners estimated that their lessons were not interesting.  
Taking into consideration the results of the first statement and the fact that data, gathered from the 
lesson observations and surveys, showed that Slovenian secondary school teachers do not use 
warm-up activities or icebreakers on a regular basis in the ELT classroom, one can draw the 
conclusion that, on the whole, secondary school learners do not find the beginning of their English 
lessons particularly compelling.  
 
The second statement (I prefer it when the lesson begins with a warm-up activity (a game, song, 
video clip...) instead of an immediate revision or an explanation of a new subject matter) aimed to 
ascertain the students' opinion on warm-up activities. Again, engaging lesson openers prove to be 
of importance to the participants, with 130 of 133 learners noting that they enjoy lessons that begin 
with icebreakers or warm-ups. Despite the fact that students in their teenage years undergo various 
challenges and changes, and that many wish to be treated more as adults rather than children, it is 
clear that they do still enjoy playing games, listening to songs, or watching video clips in the 
classroom, if only they are made aware of the true purpose of the activity.   
 
 Year 1 Year 2x Year 2y Year 3x Year 3y Year 4 Sum 
Yes 28 12 22 17 29 22 130 
No / 1 / / / 2 3 
 
Table 9: Students prefer lessons with a warm-up 
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Table 10: Students prefer lessons with a warm-up (%) 
 
The third statement (Having a good relationship with my teacher is important for my 
understanding and aquiring knowledge of English) and the fourth statement (Having a good 
relationship with my classmates is important for my understanding and aquiring knowledge of 
English) both asked about the students' notions on the importance of establishing positive teacher-
learner and learner-learner relationships in the ESL classroom.  
The results of the third statement (Tables 11 and 12) show that, regardless of year and age, as many 
as 102 of all participants are of the opinion that being in good relations with their English teacher 
plays an important role in their second language acquisition. However, the number of those who 
believe that a positive relationship with fellow classmates influences their ability to understand 
and learn English, is lower.  
 
 Year 1 Year 2x Year 2y Year 3x Year 3y Year 4 Sum 
Yes 24 7 16 11 25 19 102 
No 4 6 6 6 4 5 31 
 
Table 11: Positive teacher-learner relations are important for second language acquisition 
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Table 12: Positive teacher-learner relations are important for second language acquisition (%) 
 
As can be seen in tables 13 and 14, the number of students from year 2x and 3x, who do not 
consider learner-learner relations important when it comes to learning a foreign language, is above 
average. On the other hand, when looking at the sum total, it is clear that the bulk of learners are 
of a different opinion. More to the point, as many as 81 students, or 61% of all participants, believe 
that establishing positive relationship with their classmates influences their learning abilities. The 
conclusion that can be drawn from the data gathered below is that positive or negative interpersonal 
classroom dynamics affect the academic performance of secondary school students.   
 
 Year 1 Year 2x Year 2y Year 3x Year 3y Year 4 Sum 
Yes 18 4 14 7 22 16 81 
No 10 9 8 10 7 8 52 
 
Table 13: Positive learner-learner relations are important for second language acquisition 
 
 
Table 14: Positive learner-learner relations are important for second language acquisition (%) 
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4.4 Teacher questionnaire  
 
The results of the information gathered with the teacher quesionnaire are presented separately, in 
two subchapters. The first subchapter pertains to four multiple-choice questions, while the second 
one provides the analysis of the agree/disagree statements. Within each subchapter, there are tables 
that show the number and pie charts that show the percentage of participants who chose a particular 
answer.  
 
4.4.1 Questions 
 
The aim of the first multiple-choice question was to ascertain how Slovenian secondary school 
teachers of English usually start their everyday lessons. The conclusion one can draw upon seeing 
the results of the first question is that the vast majority of secondary school teachers begin their 
English lessons by marking the attendance status of their students (see Tables 14 and 15).  
 
 
 
 
 
 
 
Table 16: How do SSTE start their lesson (%) 
  
 Number of teachers 
Homework check  6 
Conversation/small talk 8 
Revision  4 
Warm-up activity  3 
New topic introduction  / 
Attendance check  19 
Table 15: How do SSTE start their lesson 
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Although the obligatory attendance check procedure, conducted in Slovenian secondary schools, 
has been simplified with the help of a computerized system, this bureaucratic act still takes up a 
lot of time – time that could, and in my opinion, should, be more efficiently used. The attendance 
check, though important and necessary, does not have to be conducted at the very beginning of the 
lesson but could, for example, be performed during the lesson while the learners are engaged in an 
independent activity that does not require the involvment and participation of their teacher.  
Another way of checking the attendance without disrupting the flow of the lesson would be to ask 
the student on duty to write down the names of their absent classmates on a piece of paper. The 
teacher could then check its validity while the learners are otherwise engaged and enters their 
names in the system at that same time or when the lesson is over. That is how the first five or ten 
minutes of the lesson could be more effectively used.  
The results of the first question further confirm the conclusion, previously arrived at with the help 
of lesson observations and surveys, that Slovenian secondary school teachers of English do not 
often use warm-up activities as lesson openers in the ESL classroom.  
 
The second multiple-choice question aimed to establish in what way secondary school teachers of 
English start their very first English lesson at the beginning of the school year. More to the point, 
its purpose was to find out whether icebreakers are being put to use as a means for the teacher to 
get to know their students, for the students to get to know each other, and for the teacher to 
determine the students' strengths and weaknesses. Unsurprisingly, the results show that 17 
teachers, or 43% of all participants, start their first English lesson by providing a detailed course 
information, 32% of teachers begin with small talk, 13% by discussing tests and other obligations, 
while only 12% open their lesson with an icebreaker (see Tables 16 and 17). 
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 Number of teachers  
Conversation/small talk 13 
Icebreaker activity  5 
Course information 17 
Discussing tests, obligations  5 
 
Table 17: How do SSTE start their first school year lesson 
 
 
Table 18: How do SSTE start their first school year lesson (%) 
 
The third question asked about how often the participants use warm-up activities or icebreakers to 
start their English lessons. As already mentioned, a conlusion that Slovenian secondary school 
teachers of English do not often use warm-up activities in the ESL classroom had already been 
made with the help of surveys and lesson observations that had been conducted before the teacher 
questionnaire was handed out. On seeing the results presented in Tables 18 and 19, which show 
that the majority of the participants use warm-ups and icebreakers only once every few weeks, one 
can again make the same conclusion.  
   Number of teachers  
1-2 times a week 11 
3-5 times a week 4 
Once every few weeks 25 
Once every few months  / 
Never  / 
Table 19: How often do SSTE use warm-ups 
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The aim of the fourth and final question was to find out what types of warm-up activities Slovenian 
secondary school teachers most often use when they do decide on beginning their English lessons 
with an opening activity. The conclusion one can draw upon seeing the results presented in Tables 
20 and 21 is that songs and video clips, followed by speaking activities, games and writing 
activities, are most frequently used in the ESL classroom as lesson openers. Not unexpectedly, the 
most popular options therefore proved to be the ones that are freely accessible on the internet and 
easily planned, prepared, and utilized in the modern-day classroom.  
 
 Number of teachers  
Listening activity (songs, 
video clips...) 
16 
Speaking activity  12 
Reading activity / 
Writing activity  5 
Games 7 
Story-telling / 
Drawing activity  / 
 
Table 21: Types of warm-ups SSTE use 
 
 
Table 20: How often do SSCE use warm-ups (%) 
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4.4.2 Agree/disagree statements  
 
As mentioned, the last part of the questionnaire consists of five agree/disagree statements.  
The first statement, the aim of which was to establish the opinion of secondary school teachers on 
the importance of well-prepared warm-up activities, goes as follows: A good warm-up activity can 
improve the whole lesson. Unsurprisingly, none of the participants disagreed and only one did not 
have an opinion on the matter while 39 teachers either agreed or strongly agreed with the statement 
(see Tables 21 and 22). This shows that secondary school teachers of English do recognize the 
significance of using openers in the ESL classroom and that they are aware of the many positive 
effects a warm-up has on the language asquisition and general performance of their learners.  
 
 
  
 Number of teachers 
Strongly disagree / 
Disagree / 
Do not have an opinion 1 
Agree 14 
Strongly agree 25 
Table 23: Warm-ups improve the whole lesson   
Table 22: Types of warm-ups SSTE use (%) 
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The results of the second statement (I do not have time to prepare warm-up activities due to an 
already packed schedule) were unexpected to say the least. Due to the fact that the results of the 
previous statement clearly show that secondary school teachers find warm-up activities important 
yet data gathered from the lesson observations, surveys and the teacher questionnaire states that 
lesson openers are mostly used only once every few weeks, one can draw the conclusion that 
English teachers simply do not find the time in their busy schedules to prepare warm-up activities 
on a regular basis. However, only 5 teachers agreed, 7 did not have an opinion on the matter while 
the remaining participants disagreed with the statement (see Table 23).  
 
 Number of teachers 
Strongly disagree 6 
Disagree 22 
Do not have an opinion 7 
Agree 5 
Strongly agree  / 
 
Table 25: No time to prepare warm-ups 
 
To sum up, as many as 70% of teachers either disagree or strongly disagree with the above 
mentioned statement (see Table 24) in spite of supposedly having enough time to plan and use 
warm-ups, as well as agreeing that openers are important and beneficial tools when it comes to 
teaching a foreign language, they do not use them often. It would be interesting to know why it is 
so.    
  
Table 24: Warm-ups improve whole lesson (%) 
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The third statement (I do not have to know my students in order to successsfully teach them a 
foreign language) and the fourth statement (I do not have to like my students in order to 
successsfully teach them a foreign language), both aimed to ascertain whether the participants 
believe that forming a close teacher-learner relationship impacts one's ability to successfully teach 
a foreign language. The results of the third statement (see Tables 25 and 26) show that 28 teachers 
either disagree or strongly disagree while only 7 participants agree with the statement.  
 Number of teachers 
Strongly disagree 8 
Disagree 20 
Do not have an opinion 5 
Agree 7 
Strongly agree  / 
 
Table 27: SSTE don’t have to know their students 
 
 
Table 28: SSTE don't have to know their students (%) 
 
Table 26: No time to prepare warm-ups (%) 
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The results of the fourth statement (see Tables 27 and 28) were similar, with 22 disagreeing and 
only 11 teachers agreeing with the statement, while 7 participants had no opinion on the matter. 
Since 70% of all participants believe that it is important to know your learners and 55% think it is 
easier to successfully teach a foreign language if you come to like them, one can draw the 
conclusion that it is vital to form a close and positive relationship with your learners by getting to 
know their interests, preferences, strengths, and weaknesses. 
 
 Number of teachers 
Strongly disagree 7 
Disagree 15 
Do not have an opinion 7 
Agree 8 
Strongly Agree  3 
 
Table 29: SSTE don't have to like their students 
 
 
Table 30: SSTE don't have to like their students (%) 
 
The last statement, which goes as follows: I am, primarily, a mediator of knowledge and not a 
mentor/counselor, looked at how the participants percieve their own role in the ESL classroom. 
The bulk of secondary school teachers, who had completed the questionnaire, estimated that an 
English teacher is more than just a conveyor of knowledge, while only 8 agreed with the above 
mentioned statement (see Tables 29 and 30). 
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 Number of teachers 
Strongly disagree 6 
Disagree 19 
Do not have an opinion 7 
Agree  8 
Strongly agree  / 
 
Table 31: SSTE are primarily mediators of knowledge 
 
 
Table 32: SSTE are primarily mediators of knowledge (%) 
 
Based on the results, a conclusion can be made that the majority of secondary school teachers find 
themselves in a role beyond one which is perscribed by their official academic title and that, 
nowadays, even language teachers have multiple roles to perform. While some may find this more 
uncomfortable than others, it cannot be denied that teachers do not only impart knowledge and 
various skills but also provide guidance and counsel to their students. All of this can be achieved 
with the use of icebreakers and warm-up activities, which help to create a safe and positive 
classroom environment. 
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5 Conclusion 
 
The main topic of this master’s thesis is related to humanistic education. It answers the questions 
of what kind of education is humanistic, what are the values of its representatives, and why it is 
important to uphold their values with the help of engaging humanistic activities in the foreign 
language classroom. Special attention is given to icebreakers and warm-up activities, which, if 
prepared and utilized properly, have the power to establish close interpersonal relationships 
through rapport in the target language, as well as a safe and supportive classroom climate. They 
also bring about motivation, curiosity, and attention of learners.   
Before the beginning of research, 5 hypotheses were formed. The results are summarized below. 
H1: Secondary school teachers start their first lesson of the school year with giving a detailed 
course information, instead of taking the time to create a positive classroom climate with the 
help of icebreakers.  
The first hypothesis is confirmed. The results show that of 40 teachers, 43% start their first English 
lesson by providing detailed course information, 32% of teachers begin with small talk, 13% by 
discussing tests and other obligations, while only 12% open their lesson with an icebreaker. 
 
H2: Secondary school teachers are aware of the importance and benefits of a well-prepared 
warm-up activity. 
The second hypothesis is also confirmed. When participants were asked to state whether they agree 
that a well-prepared warm-up activity can improve the entire foreign language lesson as many as 
39 teachers, or 98% of all participants, either agreed or strongly agreed with the statement while 
only one did not have an opinion on the matter. Consequently, it is safe to assume that secondary 
school teachers of English are aware of the many benefits of warm-up activities.   
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H3: Despite acknowledging that a good warm-up activity can improve the whole lesson, 
secondary school teachers rarely use them. 
The third hypothesis is confirmed not only by the results of the teacher questionnaire but by the 
data gathered from lesson observations, conducted at Celje School of Economics, and student 
surverys, filled in by the Faculty of Arts students of English, who have completed their obligatory 
observational teaching practice at any Slovenian secondary school. The combined results show 
that out of 241 lesson observations, merely 76 lessons began with a warm-up activity. Moreover, 
out of 40 teachers, only 3 teachers, or 7% of all participants, stated that they begin their English 
lessons with some sort of a warm-up activity. Among those, the most popular proved to be songs, 
video clips, speaking activities, games, and writing activities. When asked how often they use 
warm-up activities or icebreakers to start their English lessons, the results show that despite 
claiming that a well-prepared warm-up can improve the entire lesson and that they do have enough 
time to prepare them, majority of the participants still use warm-ups and icebreakers only once 
every few weeks.   
 
H4: While secondary school teachers are interested in forming close bonds with their learners, 
they primarily see themselves as mediators of knowledge not as mentors or counselors. 
The fourth hypothesis can be only partially confirmed. Out of 40 teachers, as many as 28 believe 
that it is necessary to take the time to get to know your students better so that you may successfully 
teach them a foreign language, while 22 are of the opinion that it is also important to like them. 
This shows that teachers are interested in forming close teacher-learner relationships. What is 
more, 62% of all participants stated that the role of an English teacher extends past their official 
academic title to that of a mentor and counsellor. While the first part of the statement holds true, 
the results show that the second is false.  
The data gathered from the student questionnaire demonstrates, that teachers are not alone in this 
thinking. Regardless of year and age, 102 out of 133 learners noted that being in good relations 
with their English teacher plays an important role in their second language acquisition. In addition, 
81 students, or 61% of all participants, believe that establishing positive relationship with their 
classmates also influences their learning abilities.  
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H5: Learners would prefer it if their English lessons began with a warm-up activity and consider 
those that do not boring. 
The data gathered from the learner questionnaire shows that secondary school learners, despite not 
having any didactic knowledge on the benefits of using warm-ups in the EFL classroom, are able 
to perceive that their English lecture began with some sort of an engaging activity, which grasped 
their attention and stayed with them until end of the lesson. Furthermore, when asked whether they 
find their lessons interesting, 52 of 133 learners, or 61% of all participants, claimed that it was not. 
On the other hand, out of 40 learners of year 3x and 4x (the years in which a warm-up activity had 
been used), only 3 were of the opinion that their lessons were not interesting. Lastly, when asked 
directly, 130 of 133 learners noted that they enjoy lessons that begin with icebreakers or warm-
ups. The last hypothesis is, therefore, confirmed.  
 
The conducted study proves that Slovenian secondary school teachers of English are aware of the 
advantages of using warm-up activities in the foreign language classroom, as well as of the effect 
a positive classroom climate and close interpersonal relationships have on the foreign language 
acquisition process. Yet, despite having enough time to prepare them, and learners finding them 
enjoyable, teachers still neglect to use them on a regular basis. On the other hand, it is important 
to bear in mind that this research is the first in Slovenia to look at whether secondary school 
teachers of English begin their lessons with warm-up activities, and that the number of participants, 
involved in the survey and both questionnaires, was low. If the research was to be conducted on a 
larger scale, it would be interesting to see whether the results differ from those that have been 
obtained from this study.  
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7 Appendices 
 
7.1 Appendix 1: Faculty of Arts student survey  
 
 
Anketa 
Pozdravljeni,  
sem Tjaša Salobir, študentka magistrskega študija anglistike in zgodovine. Pri empiričnem delu 
magistrske naloge na temo Openings and Warm-ups skušam zbrati čim več podatkov o številu 
srednješolskih učiteljev, ki se poslužujejo uporabe raznih uvajalnih aktivnosti za popestritev pričetka 
svoje učne ure.  
Vse študente, ki ste (ali pa še boste) svojo pedagoško prakso opravili na srednji šoli, prosim, da izpolnete 
anketo in s tem pripomorete k večji kredibilnosti mojega magistrskega dela. Anketa je anonimna in 
sestoji le iz 3 vprašanj, vzela vam bo le minuto časa. 
Odgovore prosim posredujte na e-naslov: salobir.tjasa.5@gmail.com 
Hvala! 
 
Vprašanja: 
 
1. Število opazovalnih ur na pedagoški praksi: 
2. Število ur, pri katerih je učitelj izvedel warm-up: 
3. Kateri warm-up je bil uporabljen (možnih več odgovorov): 
a) Slušna aktivnost (pesem...) 
b) Bralna aktivnost 
c) Govorna aktivnost 
d) Pisna aktivnost 
e) Igra  
f) Pogovor 
g) Pripovedovanje zgodbe 
h) Film ali videoposnetek 
i) Drugo: 
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7.2 Appendix 2: Observational practice – student questionnaire  
 
 
Anketa 
Pozdravljeni, 
sem Tjaša Salobir, študentka magistrskega študija anglistike in zgodovine. Prosila bi Vas, da iskreno 
izpolnite anonimno anketo in s tem prispevate h kredibilnosti mojega magistrskega dela.  
 
1. Kako oz. s katero dejavnostjo/aktivnostjo se je začela šolska ura? 
 
 
 
 
2. Začetek ure je bil zanimiv in je pritegnil mojo pozornost:       DA          NE 
 
3. Všeč mi je, če se ura začne z uvajalno aktivnostjo (igro, pesmijo, filmom, video posnetkom...) in 
ne s takojšnjo ponovitvijo ali obravnavanjem nove snovi.      DA          NE  
 
4. Dober odnos s profesorjem je pomemben za moje lažje/boljše razumevanje in znanje 
angleščine.                                                                                       DA            NE 
 
5. Dober odnos s sošolci je pomemben za moje lažje/boljše razumevanje in znanje angleščine.                                                                                                                        
D                                                                                                         DA           NE 
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7.3 Appendix 3: Teacher questionnaire   
 
 
Questionnaire for English teachers  
 
1. How do you usually start your English lesson? 
 
a) Homework check 
b) Conversation/small talk 
c) Revision 
d) Warm-up activity 
e) New topic introduction 
f) Attendance check 
 
2. How do you usually start the very first hour of English at the beginning of a school year? 
 
a) Conversation/small talk 
b) Icebreaker activity 
c) Course information 
d) Discussing tests and other obligations 
 
3. How often do you use icebreakers/warm-ups to start your lesson? 
 
a) 1 – 2 times a week 
b) 3 – 5 times a week 
c) Once every few weeks 
d) Once every few months  
e) Never  
 
4. What types of warm-up activities do you most frequently use? 
 
a) Listening activities (songs, video clips...)  
b) Writing activities 
c) Speaking activities  
d) Reading activities  
e) Games 
f) Story-telling 
g) Drawing activity 
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5. Please circle your view on each of these statements: 
(1: strongly disagree, 2: disagree, 3: do not have an opinion, 4: agree, 5: strongly agree) 
 
A good warm-up activity can improve the whole lesson.                                                     1   2   3   4   5 
I do not have time to prepare warm-up activities do to                                                       1   2   3   4   5 
an already packed schedule. 
I do not have to know my students (their interests, preferences...)                                   1   2   3   4   5 
in order to successfully teach them a foreign language. 
I do not have to like my students in order to successfully teach                                         1   2   3   4   5 
them a foreign language. 
I am, primarily, a mediator of knowledge and not a mentor/counselor.                           1   2   3   4   5 
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Izjava o avtorstvu  
Izjavljam, da je magistrsko delo v celoti moje avtorsko delo in da so uporabljeni viri ter literatura 
navedeni v skladu s strokovnimi standardi in veljavno zakonodajo.  
 
 
Ljubljana, 5. marec 2019                                                                                   Tjaša Salobir  
 
 
